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W H A T  A R E  C A N A D I A N  U N I V E R S I T I E S  D O I N G  T O
H E L P  R E C R U I T  A N D  R E T A I N  F S L  T E A C H E R S ?
Several universities with initial training programs in
teaching French as a second language are trying to
support their students through various initiatives.
For example, the University of Alberta has
developed a francopass to promote cultural
experiences in French in Edmonton's francophone
community (Cavanagh et al., 2020). The University
of Ottawa offers a linguistic risk-taking passport to
its students (Slavkov and Séror, 2019), while pre-
service teachers at the University of Regina
complete an internship at Université Laval
(Boutouchent, 2016). At the University of New
Brunswick, we offered language development
sessions on the Zoom platform to help increase our
pre-service teachers' language skills and
confidence. Students divided into three groups
according to their level of oral proficiency and
availability met once a week with a facilitator who
provided corrective feedback and live clarification
to participants. The facilitator targeted group-
specific language objectives based on the New
Brunswick Oral Proficiency Interview scale.
Beforehand, participants had access to a
description and contextualization of the topic
covered in each session, as well as support
materials such as vocabulary cards, grammar
sheets and Internet links.

W H Y  D O  W E  N E E D  A  C O L L A B O R A T I V E
A P P R O A C H  T O  T E A C H E R  R E C R U I T M E N T  A N D
R E T E N T I O N ?
French immersion programs in Canada are victims of their own popularity. The number of students enrolling in these
programs is constantly growing, and as a result, teaching vacancies are increasing in both immersion and French as a
second language programs. As a result, there is a shortage of long-term teachers in all French programs. In its Action
Plan for Official Languages 2018-2023, the Government of Canada affirms the implementation of teacher recruitment and
retention strategies. Among other things, it offers funding to Canadian universities to increase the number of students in
pre-service programs, and funding to various professional associations such as ACPI to introduce research projects or
take action on the teacher shortage (Masson et al., 2019).  

Several researchers, including Wernicke (2017) and Masson and colleagues (2019), have argued that the lack of validation
of L2 teachers' professional identities undermines retention efforts, as does linguistic insecurity stemming from
ideologies privileging native speakers and a variety of so-called standard French. Developing a professional identity is a
long-term process that begins in the initial training program and continues throughout a teacher's career. It is therefore
important that various stakeholders such as the Department of Canadian Heritage, academic institutions, professional
associations such as ACPI, provincial and territorial ministries of education, school districts and schools work together to
support the construction of a healthy and positive professional identity among FSL teachers.

ACPI.CA The reference for French immersion in Canada

L E S  S É A N C E S  F R A N C O :  I M P R O V I N G  T H E  L A N G U A G E  S K I L L S
A N D  C O N F I D E N C E  O F  F U T U R E  T E A C H E R S



W H A T  W A S  T H E  I M P A C T  O F  T H E  U N I V E R S I T Y
O F  N E W  B R U N S W I C K ' S  I N I T I A T I V E ?
To find out the effects of our Franco sessions, we recorded three different focus groups on Zoom. Over the course of an
hour, members of each group shared their impressions and feelings about their language skills and confidence. We
transcribed the three focus groups and drew out recurring and common themes. Four main themes emerged: 1.
confidence and language skills, 2. space for oral interaction, 3. safe and supportive space and 4. Mediation space.

Confidence and language skills. Participants reported a perceived improvement in their language skills. Those in the
intermediate range reported more perceptible and extensive perceptions of improvement (vocabulary, fluency,
sentence structure, grammar). Others, at advanced level and above, expressed more limited perceptions of
improvement (fluency and deepening of already acquired knowledge). FSL teacher candidates explained that an
increased sense of competence translated into an increased sense of confidence. Participants placed a high value on
linguistic accuracy, but recognized the role played by communication strategies, discourse markers, contexts of use,
registers, culture and metalinguistic knowledge. Participants reported that they felt less confident with native speakers
and that, although they feared the latter's judgment, their main concern was offending native speakers by making
mistakes. Another reported concern was that teaching in an L2 was more complex, as they needed to be proficient in L2
pedagogy and the French language itself.

Spaces for oral interaction. Participants perceived their oral interaction skills as weaker than listening, reading and
writing skills. They reported a lack of oral interaction opportunities in their previous school or university experiences. For
them, the weekly scheduled oral interaction opportunities were important, as they provided a structure for their
language learning. In addition, participants appreciated the opportunities for extended oral interaction, focusing on
meaning construction and linguistic forms in "real" contexts of language use for FSL teachers.

Safe, supportive space.  Participants reported that a space of trust and support had been created during the sessions,
and that they had benefited from opportunities to practice in small peer groups. They developed a sense of belonging
to a learning community. According to the participants, they felt encouraged and emotionally supported by their peers
and the facilitator, and were able to talk about their language insecurities. Participants also stressed the importance of
corrective feedback in a context resembling a real interaction. This safe and supportive space fostered a sense of
readiness and autonomy.

Mediation space. The language support sessions served as a mediating space in relation to the participants' courses,
their Francophone peers and the Francophone community in general. For example, knowing the language of the
required content and having the opportunity to practice it during these support sessions enabled teacher candidates to
better understand and participate in their required FSL pedagogy courses. The sessions also helped them to build
relationships with their French-speaking peers through greater confidence in interacting with them. According to the
participants, their French-speaking peers became allies in their FSL learning process. Feeling more empowered,
participants also increased their number of interactions with the francophone community. There was a general increase
in positive language risk-taking.
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I M P L I C A T I O N S  F O R  C L A S S R O O M S  A N D  S C H O O L S
More and more of our FSL teaching candidates come from our immersion programs. In our immersion classrooms, we
see many future immersion professionals. Our study highlights the importance of a sense of belonging to the greater
French-speaking community. In the classroom, it would be important to discuss and reflect on the ideology of the
native speaker and the question of "good" French. Talking openly about ideologies and the language insecurity they
bring helps to break the silence and sense of insecurity experienced by our students and future teachers. In the
classroom, we can provide a safe and supportive space to foster the development of a healthy, positive bilingual identity
and a sense of belonging to a community of Francophones. Our classrooms serve as a stepping stone to FSL education
for some students, and it's we as teachers who partly nurture this passion for the French language and its teaching.

What's more, we're on the front line in our schools when new teachers begin their careers. We can help them in the
transition from university to school by supporting them and serving as allies. By sticking together and serving as
mentors, our schools can become spaces of oral interaction, safety and encouragement, and mediation. As immersion
professionals, we are fortunate to be their teacher, their placement teacher and their colleague. We can accompany
them throughout their career.

C O N C L U S I O N
Our study reveals the need for safe and productive spaces in which preservice teachers can reflect on and discuss native
speaker ideology and language insecurity. It also demonstrates that language support sessions can be integrated into a
pre-service FSL teacher training program, enhancing it by creating links with required courses, francophone students
and the wider francophone community.

Our study also highlights some of the specific language support needs of future FSL teachers:
Emphasis on oral language and interaction
Multiple opportunities for extended production
Small, homogeneous groups to create a safe, positive space
Interaction with real-life "teacher" topics that meet professional needs and enable practice of professional language
register.
Opportunities to consider both meaning and form - oral or written corrective feedback.

For pre-service FSL teachers, the positive effects of language support sessions, not only on confidence and language
skills, but also on a sense of belonging to a community, could have a favorable impact on recruitment and encourage
retention.

R E F E R E N C E S
Boutouchent, F. (2016). Le passage du milieu francophone minoritaire au milieu francophone majoritaire: étude d'une
expérience d'enseignants en formation pour comprendre l'influence du milieu sur le développement professionnel.
Canadian Journal of Applied Linguistics, 19(1), 84-108.
Cavanagh, M., Rao, S., Stroulia, E., & Cammarata, L. (2020). Francopass, a new mobile application to develop a sense of
belonging to the francophone community in Alberta. Journal of the Canadian Association for Curriculum Studies,
18(1), 70-71.
Masson, M., Larson, E. J., Desgroseilliers, P., Carr, W., & Lapkin, S. (2019). Accessing opportunity: A study of the supply
and demand challenges for French-second-language teachers in Canada. Ottawa, ON: Commissionaire aux langues
officielles (COL). https://www.clo-ocol.gc.ca/fr/publications/etudes/2019/acceder-possibilite-fls
Slavkov, N., & Séror, J. (2019). The development of the linguistic risk-taking initiative at the University of Ottawa.
Canadian Modern Language Review, 75(3), 254-272.
Wernicke, M. (2017). Navigating native-speaker ideologies as FSL teacher. Canadian Modern Language Review, 73(2), 1-
29. https://doi.org/10.3138/cmlr.2951

ACPI.CA The reference for French immersion in Canada

L E S  S É A N C E S  F R A N C O :  I M P R O V I N G  T H E  L A N G U A G E  S K I L L S
A N D  C O N F I D E N C E  O F  F U T U R E  T E A C H E R S


